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Introduction

In a world of multiple and intertwined crises, preparing undergraduate students to address societal
challenges should be a requirement for any course. Psychology has a key role to play in addressing
the critical issues the world is currently facing (Kontopodis & Jackowska, 2019; Rosales & Majzler,
2023). For students, understanding and trialling how psychology can be applied to global and local
challenges is vital to the development of psychological literacy (e.g., Cranney et al., 2022), and
there is a need for innovative approaches that help prepare them to work with others in finding solu-
tions for current and future societal challenges.

Although various definitions exist in the literature, psychological literacy can be broadly
understood as the capacity to apply knowledge and skills specific to the discipline across contexts
(Boneau, 1990; Cranney et al., 2022). McGovern et al.’s (2010) influential multi-componential
conceptualisation characterises psychological literacy through core competencies that psych-
ology graduates should develop, encompassing discipline knowledge and its application,
modes of thinking, ethical behaviour and transferable skills. In contrast, “general” category defi-
nitions of psychological literacy (Cranney et al., 2012; Morris et al., 2021) tend to be values-
driven, emphasising above all the application of psychology to achieve “personal, occupational
and societal goals” (Hulme & Cranney, 2021, p. 7). Relatedly, McGovern et al.’s (2010) “psy-
chologically literate citizen” is conceptualised as a person who intentionally uses their psycho-
logical literacy for societal good. We adopt this “general”, values-driven conceptualisation of
psychological literacy in this
report. There is an increasing need for psychology educators to articulate the value of the under-
graduate study of psychology both for the student and for society. Designing curricula that facili-
tate students’ ability to apply their psychological knowledge to societal problems and evaluating
the efficacy of these innovations for the development of psychological literacy is an important
first step.

In the United Kingdom, in recent years, increasing weight has been given to graduate employ-
ability in assessing the value of university degrees (Office for Students, 2022). A key metric in this
regard is the proportion of graduates of a given programme who are in professional employment or
further study 15 months after completing their degrees, which national data indicate to be relatively
low for psychology graduates (Sanderson et al., 2022; Woolcock & Ellis, 2021). A large majority of
students embark upon psychology degrees, intending to pursue a career related to mental health.
However, the proportion of graduates who progress into professional psychologist training pro-
grammes remains low across the United Kingdom (Palmer et al., 2021; Sutton, 2008). A focus
on psychology-specific career pathways within degree programmes may limit students’ awareness
of the wide range of employment options open to psychologically literate graduates (Sanderson
et al., 2022). Further, many psychology students do not understand what psychological literacy
is or how they are developing it through their studies (Harris et al., 2021). Therefore, there is a
strong rationale for providing students with opportunities to apply their developing psychological
skills and knowledge to societally and occupationally relevant issues beyond those traditionally
associated with the discipline in preparation for their post-graduation working lives (e.g., van
Lange et al., 2018).

One way to incorporate socially relevant issues in the psychology curriculum is through assess-
ments that have a clear social value, “not just perpetuating what already exists but propelling us on
to a better future for all” (McArthur, 2023; p. 23). The societal meaning of the assessment should be
highlighted, with the function of developing students’ agency to apply what they have learned in
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their courses to professional and social roles, including as the citizens of the society they will
become (Kreber, 2013; Ramezanzadeh et al., 2017).

In this report, we describe and reflect on an approach applied to teaching qualitative research
methods within a psychology undergraduate course at York St John University (YSJ) located in
England, United Kingdom. Starting from our reflections on the process of involving psychology
students in ‘Living Lab: Feeding the Campus’, a wider cross-campus and interdisciplinary
project, we describe our approach, discuss its limits and potentialities and how to overcome
some of the challenges we have faced. The result of a collaborative process, this report brings
the perspectives of the module leader (first author), the head of department (second author), the
coordinator of the Living Lab (third author), and the facilitator of interdisciplinary collaboration
(fourth author). Our reflections are informed by students’ perspectives collected through the mid-
module evaluation, open-ended questions at the end of the academic year, and informal feedback
received in the lectures and workshops throughout the semester.

This report is organised as follows. Firstly, we describe the context — university and living lab
project — where we implement our approach. Secondly, we describe the main features of our
approach to teaching qualitative research methods. Thirdly, drawing upon student feedback and
staff notes, we reflect on the potential of our approach to enhance students’ psychological literacy.
Finally, we end with some discussion notes on the limitations and opportunities of our approach.

York St John University Living Lab

In 2021, at YSJ — a small university in the north of England, UK — a group of academic faculties
started to work together with students, staff members, and local actors to address local issues with
local and global implications. This collaborative work has been done through Living Lab projects.
As virtual or physical spaces of experimentation (Bergvall-Kareborn & Stéhlbrost, 2009), Living
Labs bring together different expertise and actors to investigate (and solve) real-world challenges
(Hossain et al., 2019). The action-learning dimension of Living Labs suggests they may constitute
an ideal setting for student development of research skills. At YSJ, the Living Lab takes the form of
an interdisciplinary network of students, staff, external and community organisations, activists, and
the local council (Heinemeyer et al., 2022). The Living Lab aims to provide opportunities for stu-
dents and staff members to engage with local and campus-relevant issues and contribute to the
development of local-grounded solutions. Inspired by principles of participatory action research
(e.g., Fine & Torre, 2022), the YSJ Living Lab aims to engage students in researching issues of
direct relevance to their lives with the aim of effecting change.

Initially proposed by staff members engaged in an interdisciplinary research group focusing on
ecological justice, previous research by Cunningham et al. (2023) informed the development of the
Living Lab. These researchers examined students’ discourse about ecological justice, concluding
that there was a clear need for the development of on-campus structures and experiences to
allow students to engage collectively in ecological justice issues and exert their agency beyond
the individual level. The YSJ Living Lab is supported by the Institute of Social Justice and is
aligned with the university’s strategic commitment to social justice (YSJ, 2023a). Widening
access and participation is also part of the YSJ’s mission, values, strategic plan, performance
metrics and overall approach to social justice, as reflected in its contextual offer scheme to appli-
cants from groups under-represented in higher education (YSJ, 2019). This is also reflected in the
profile of YSJ’s students, which shows, for example, a higher proportion of students with a disabil-
ity (24.4%) than the national average (15.2%) (YSJ, 2023b). As a widening participation institution,
our university often attracts students who are underrepresented in higher education (e.g., low
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socioeconomic backgrounds, first-generation at the university, and those living with a disability)
and for whom addressing structural barriers collectively may be particularly relevant.

The pilot Living Lab at YSJ focused on air pollution and was implemented in the 2021-22 aca-
demic year during the spring semester (Heinemeyer et al., 2022). This pilot received commenda-
tions within and outside the university due to its innovative student-focused approach. For
example, in 2022, the Living Lab won the Green Gown Awards in the category ‘Tomorrow’s
Employees’ and was evaluated by judges as a creative and innovative project (YSJ, 2022). In
the 2022-23 academic year, the Living Lab was named ‘Feeding the Campus’ and aimed to
create a more sustainable and just food system on campus. The decision to focus on food was
informed by conversations with students and academic and professional services staff. With
global and local implications and clear social justice links (Broad, 2016), food was identified as
a transversal issue, which could mobilise all departments, disciplines and structures within the uni-
versity. Increased food prices and the high impact of the UK cost-of-living crisis on higher educa-
tion students (Office for National Statistics, 2023), particularly those from low socio-economic
backgrounds (Russell Group Students’ Unions, 2023), also suggested that food issues were particu-
larly relevant for students. In total, during the first semester of 2022-2023, over 800 students were
involved, across 25 modules in all five academic Schools of the University, together with the
Catering, Estates, Student Finance and Careers and Opportunities teams. At the time we revise
this report, the living lab project ‘Feeding the Campus’ is running for the second year, and a
new cohort of psychology students is participating.

An Approach for Teaching Qualitative Research Methods in the Living Lab

Research methods module assessments offer an opportunity for students to engage with hands-on
research and contribute to the broader environment in which they are embedded (Wagge et al.,
2023). Despite multiple proposals for rethinking research methods training (e.g., Bosio &
Graffigna, 2012; Gibson & Sullivan, 2012; Wiggins & Burns, 2009), research projects conducted
by undergraduate psychology students rarely make any contribution beyond the classroom (Wagge
et al., 2023). Research methods are often taught in relative isolation from subject content, which
may contribute to lower student engagement and lack of motivation (Earley, 2014; Murtonen,
2015). We argue that due to their situated and often applied nature, qualitative research methods
are particularly useful for engaging with practical and real-life problems.

Second-year psychology students enrolled on three undergraduate courses (Psychology BSc,
Psychology with Counselling BSc, and Psychology with Child Development BSc) were
involved in the living lab via the core module in Qualitative Research Methods. The module
curriculum covers theoretical assumptions underpinning qualitative research in Psychology
and a range of data collection methods and approaches to qualitative analysis. Specifically,
topics covered in this module include: history, epistemology and ontology in qualitative
research; ethical principles in qualitative research; generating qualitative data using interviews
and focus groups; gathering naturalistic data (e.g., online data); and approaches to data analysis
in psychology, including thematic and discourse analysis. The module runs for 12 weeks, with
weekly lectures (2 h) and workshops (90 min). Workshops involve a set of practical activities
with a small group of 20-25 students. For example, following the lecture on how to analyse data
using reflexive thematic analysis, students practised coding and generating themes during the
workshop. Thus, in the workshop sessions, students have the opportunity to apply the knowl-
edge acquired in the lectures while practising relevant tasks for their main assignment: a
2500-word qualitative report. Most activities in the workshops are directly related to the
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steps involved in designing, conducting and reporting a small-scale qualitative study involving
interviews, which are steps involved in the assessment. In the 2022-23 academic year, this
existing module curriculum was adapted for research projects within the Living Lab. In total
104 psychology students participated.

In embedding the Living Lab within this module, we prioritised three main enhancements:
authentic assessment, participation in events and field trips, and interdisciplinary collaborations.
Firstly, the action orientation of the Living Lab created an opportunity for authentic assessments
within this module. Psychology students were required to develop their qualitative research
report, focusing on one of six food-related topics: 1) food poverty, 2) identities and food culture,
3) sustainable food-related lifestyles, 4) community gardens, 5) food activism, and 6) food
waste. These topics were selected by the module’s team to represent different dimensions related
to food sustainability (e.g., food waste), their social relevance at the time we implemented the
approach (e.g., food poverty in the UK), and their potential for exploring socio-psychological
dimensions (e.g., food-related lifestyles). A recommended reading list with at least an example
of one published empirical article for each topic was provided, and students were encouraged to
engage with psychological literature around their chosen topics. Students created 22 small research
groups, chose one of these topics, and developed a research question and an interview guide.
Individually, each student conducted and transcribed an interview and submitted a report discussing
the findings of their research projects using thematic or discourse analysis. Food poverty (8 groups)
and food waste (6 groups) were the most popular topics. However, as students could develop their
own research questions, groups addressed different aspects of the same topic or addressed more
than one topic. For example, some students linked the cost-of-living crisis with food waste (e.g.,
‘How do undergraduate students experience food waste during the cost-of-living crisis?’), while
others looked at food waste from an identity perspective (e.g., ‘How do university students con-
struct their identity in relation to food waste?’).

Secondly, the living lab created opportunities for participating in events, including a field trip.
Several events (e.g., fairs, film screenings, debates) were organised to stimulate engagement with
the topic and facilitate the interaction between students across the different modules participating in
the Living Lab. Informed by previous research showing that fieldtrips have the potential to give
meaning to what is being taught and help stimulate interest and motivation (Larsen et al., 2017),
we planned a visit to the university community garden. Students were consulted, and community
gardens emerged as a further topic they would like to see explored in the Living Lab as a psych-
ology event. The trip was guided by two University Grounds team members. The gardeners
talked about existing sustainability initiatives on campus (e.g., improving the environment for wild-
life, biodiversity volunteering sessions), highlighting the importance of having students engaged in
these projects. The visit ended in the community garden, a small and hidden allotment on campus
that is inaccessible to most students.

Thirdly, the Living Lab also created opportunities for interdisciplinarity, which are vital when
introducing environmental and climate change-related issues into the curriculum (Maier et al.,
2018). Staff reflections on the previous year’s Living Lab highlighted the value of interdisciplinar-
ity and, specifically of opportunities for students from different programmes to come together to
share ideas (Heinemeyer et al., 2022). This was done through core events, such as the launch
event and film screenings, but also through forming ‘partnerships’ between modules. This led us
to establish the ‘Psych-Geog Collab’— a partnership between the second-year psychology core
‘Qualitative Research Methods’ and the second-year geography ‘Society and Space’ modules.
There were clear synergies between the disciplinary-specific focus on research methods for psych-
ology students and the thematic focus on how space is produced in all its forms (Lefebvre, 1991/
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1974) for geography students. We decided to use a Padlet with prompts as a means of facilitating
asynchronous dialogue between the students.

Psychology in the Living Lab: Student Feedback and Staff Reflections

In this section, we present a reflective analysis focused on the main features of our approach:
authentic assessment, participation in events and field trips, and interdisciplinarity collaboration.
Our reflections are supplemented by students’ perspectives collected through the mid-module
evaluation — a standardised and anonymous short survey with four close-ended questions and
two open-ended questions (November 2022); an open-ended survey with seven questions related
to students’ experience in the module and in the Living Lab (in June 2023); and several informal
conversations with students during the lectures and workshops throughout the semester. Inspired by
qualitative content analysis (Schreier, 2012), we deductively identified students’ comments that
were related to both positive and negative views on the three themes we are reflecting upon. No
demographic information was collected, and ethical approval for collecting students’ feedback
was obtained by the YSJ ethics committee.

Overall, participation in the Living Lab appears to have helped students to develop a broader
understanding of the role of psychology. At the very least, it seems to have contributed to improved
satisfaction with the module. In response to the mid-module evaluation, 81.3% of respondents
strongly agreed or agreed that they were satisfied with the quality of the module. In the previous
year, in which the Living Lab was not embedded in the Qualitative Research Methods module,
this figure was 70.13%. While we cannot definitively attribute this improvement in student satisfac-
tion solely to the incorporation of action research within the Living Lab, students’ qualitative com-
ments indicate that being part of this collaborative cross-university project was a distinctive,
positive aspect of the module.

Authentic Assessment

The qualitative report assessment created a positive opportunity for students to apply research
qualitative research methods to socially relevant issues. Overall, students appeared to enjoy the
hands-on and applied dimension of the assessment, and compared to the previous year, they
were more engaged with their projects and selected topics. In the workshop session in week
one, for example, most students shared and related their direct (e.g., their lived experiences)
and/or indirect experiences (e.g., lived experiences of friends or family members) with the
research topics (e.g., food poverty). Nevertheless, a few students demonstrated concerns
with the requirement to collect data with other students on the campus and centering their pro-
jects on topics around food related issues. This was expressed by one student in the mid-module
evaluation, who was struggling to see the relevance of the topic to the field of psychology.
Although we provided students with a list of references of published research, it may have
helped if one of the initial lectures covered relevant qualitative psychological research on the
topic.

The feedback received from students in the open-ended survey on the approach to assessment
was, nonetheless, inspiring. Initial concerns about the compulsory participation in the Living
Lab were replaced by positive evaluations: “Although at first, I found the initial assessment worry-
ing (...), I thoroughly enjoyed this assessment.” (Student, Survey). Another student highlighted the
potential impact of the assessment: “positive, nice to do something close to home and with a direct
impact” (Student, Survey) and the potential of having any impact on the food practices at the
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university level was perceived as “a refreshing take on research, with an interactive and rewarding
approach to learning.” (Student, Survey). Furthermore, some students clearly saw the transforma-
tive potential of the assessment: “Very interesting [assessment]. [The] required research enables us
to engage in real life situations whilst learning new techniques.” (Student, Survey). These com-
ments suggest that the opportunity for a hands-on and applied assessment may have also contrib-
uted to a broader understanding of the role of psychology. This was described by one of the students
as follows: “It made me realise just how widespread psychology can be, it is deeply involved in
everything we do, and understanding the psychological patterns and causes behind actions and
beliefs allows us to improve many things in our world...” (Student, Survey). Likewise, students’
feedback suggested the work in the Living Lab changed their understanding of how psychological
research can be applied to real-world problems: “It has enabled me to understand how research can
be applied to real-life situations” (Student, Survey). Importantly, the ability to see their research and
findings applied to real-life issues was also noticeable in their written reports. Although not a
requirement, many students attempted to discuss the implications of their findings to change pol-
icies and practices at YSJ and beyond. In our view, this suggests that students saw the societal rele-
vance of the work they were doing in the module. In future applications of this approach, it may be
helpful to encourage all students to reflect on the practical implications of their research findings as
a requirement for their assessment.

In terms of additional recommendations for improving the assessment, students mentioned
they would like to have the opportunity to present their work: “The only recommendation I
could make is that we should receive more outcomes on how the Living Lab is working and
be more involved in presenting what we have found...” (Student, Survey). This comment,
and informal feedback shared with the module leader during the final lecture of the semester,
suggest that students were interested in learning more about the Living Lab events and activ-
ities and would have liked to have the opportunity to discuss their findings with the wider com-
munity. In fact, the results of studies conducted by psychology students were shared and
discussed with the YSJ community by the module leader and one psychology student who
was working as a student research assistant. Several students shared their reports, and the find-
ings were then summarised and presented in living lab events. The module leader also read all
the submitted reports and had several conversations with the Living Lab about these findings.
For example, a small group of students explored students’ views on how York St John facili-
tates an environment for sustaining a plant-based/meat-free lifestyle. Findings suggest that stu-
dents experienced many barriers, including a lack of options offered by the canteen. The living
Lab has been working closely with the canteen to make changes in the YSJ’s food system, and
we have started to see some changes, including an increase in the number and quality of plant-
based options in the canteen.

Furthermore, while integrating the Qualitative Research Methods in the Living Lab was pos-
sible without making any fundamental changes to the curriculum, further changes may be bene-
ficial, including a timetabled opportunity for students to present their work to the Living Lab
community — and this should be part of their assessment. We argue that it is fundamental to
ensure a moment where students share their results with those who may be able to implement
changes at the university level. This will help students to see the impact and applicability of
research to real-world problems. We also aim to develop a more continued approach in which
the same students engage with the living lab across two or more semesters. For example,
based on the results of interview studies, students could work on developing an intervention to
address the issues identified.
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Participation in Events and Field Trips

Facilitating the interaction between students from different courses and staff members constitutes a
core aspect of the Living Lab approach. We argue that such opportunities are particularly important
for our students who were affected by Covid-19 and subsequent lockdowns from March 2020 to
December 2021. With that in mind, the Living Lab created several opportunities for students to
engage with other students across departments. Despite several invitations, however, attendance
at non-timetabled events was generally low for psychology students. We believe that we should
have involved psychology students in the organisation of at least one of these shared events.
Our experience with other modules who were participating in the Living Lab suggests that when
students were involved in the decision and preparation of the event, they were more likely to join.

Furthermore, we encouraged students to engage with the Living Lab community (e.g., by joining
Living Lab events) as a way of recruiting participants. This mobilised a small group of students who
participated in the launch event (in October 2022) and were actively engaging with students from
other departments. Yet, while we were expecting recruitment to work as a strong motivator for stu-
dents to participate in interdisciplinary events and use the Living Lab virtual learning forum (which
was shared by all modules involved), most students seemed to have recruited their participants
using their own pre-existing networks within the university.

Despite their limited participation in shared events, feedback received suggested that participants
valued the possibility of interacting with other students from outside the psychology course. For
example, a student who responded to the survey mentioned that: “It was nice to (...) being able
to interact with students outside of the course” (Student, Survey). Similar comments were shared
in several conversations with the faculty team involved in this module. Indeed, many students posi-
tively evaluated the opportunity to participate in these events and interact with students from other
courses.

As a way to increase students’ engagement with the Living Lab we have decided to organise a
field trip to the community garden. Attendance on the field trip to the community garden was much
higher than at most of the weekly lectures. Students shared that they did not know about the com-
munity garden and were surprised to learn that any student could be involved. To help them think
about how the content of this field trip could be related to the content being covered in the module,
we asked students to develop research questions inspired by the visit to the community garden. The
many research questions focused on community gardening developed by students suggest that this
experiential learning stimulated thinking on how the university involves students in sustainability-
related issues. A small group of students (including one psychology student) who became involved
in the Living Lab as research assistants and interns started collaborating closely with York St John
University’s Grounds Team. For example, students were involved in constructing a wooden plank
that was then placed on the campus (Peyton, 2023).

Interdisciplinarity Collaboration

Engaging in interdisciplinarity exchange may have the potential to increase students’ understand-
ing of how to respond to societal challenges that transcend disciplinary boundaries (Golding,
2009), such as food justice and sustainability. There were several challenges in creating a mean-
ingful partnership between the psychology and geography modules, not least the difference in
cohort size, with 104 students in the psychology module and 11 in the geography module.
Contributions to the Padlet were still uneven, with some students finding it difficult to ‘know
what to write’ — possibly inhibited by the prospect of other students and staff with whom they
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were not familiar, and potentially wider audiences of the Living Lab, viewing their contributions,
despite these being anonymous. Overall, the Padlet created to facilitate the interaction between
students worked better as a platform for the Psychology students to share key findings from
their research projects and to share further questions these had generated than for the geography
students to share theoretically informed ideas from their module within the limited space of a
Padlet.

One particular strategy which was not initially planned seemed to have worked well in facilitat-
ing interdisciplinary collaboration between these two modules. The Living Lab was able to hire four
paid student researchers, and fortuitously one position was filled by a student taking the psychology
module and another by a student taking the geography module. These students quickly started
acting as representatives between modules, bringing the two modules together. These students
were instrumental in promoting the Padlet to their peers and in kick-starting some of the Padlet dis-
cussions. Their work continued in semester 2, feeding the work of other students/modules within
the Living Lab.

It is interesting to note that students did not explicitly refer to opportunities for working with
students from other subject areas in their feedback. In future collaborations of this kind, it would
be valuable to give more centrality to the interdisciplinary exchange and align the assignments
of both modules. For example, psychology and geography students could work on the same
topics for their assignments and then exchange the results of their findings in a shared event. It
may also be important to have an in-person timetable session so students can meet and exchange
impressions about their projects.

Discussion

Overall, our reflections and students’ feedback suggest the work in the Living Lab may have
changed their understanding of how psychological knowledge can be applied to real-world pro-
blems. As an example of an authentic assessment (McArthur, 2023; Ramezanzadeh et al.,
2017), we have demonstrated how the qualitative report project may have the potential to lead to
changes in existing practices at the university level while contributing to developing students’
agency to apply their research skills to societal challenges. Psychology students were part of a
larger project that is still ongoing at the time we write this report. Still, the Living Lab has started
to influence changes at the university level — such as having more plant-based options in the
canteen or changing the location of the community garden. The work done by our psychology stu-
dents helped to contribute to inform some of those changes, as have other students from other
courses and modules. Further work to ensure that students are aware of the impact of their research
will be important to ensure interest and engagement with the Living Lab.

While the feedback provided by students suggests our approach is promising, a systematic
evaluation of the Living Lab innovation in the Qualitative Research Methods module would
allow a fuller understanding of its effectiveness in increasing students’ levels of psychological lit-
eracy. Levels of psychology literacy should be measured before and after students’ engagement
with the living lab, and qualitative approaches should be used to explore students’ perspectives
before and after their experience in the module. The use of focus groups, for example, could
help to inform a detailed and comprehensive discussion around the potential of our approach.
There is also a need to involve researchers not directly involved in the module to collect and
analyse the data. The module leader tried to create a setting where students could share their posi-
tive and negative perspectives of our approach (e.g., by encouraging their views as a way to
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improve our approach). It is, however, possible that power dynamics may have constrained students
in sharing negative views.

There are some other ethical issues that should be considered when implementing our approach.
While students have autonomy over which topic they choose to explore, there is a risk that they may
choose topics that are sensitive (e.g., such as food poverty). Lectures should address how to deal
with sensitive issues and ensure that no harm is done to both participants and researchers.
Additionally, it is fundamental to be clear and transparent about the impact of students’ research
and avoid creating unrealistic expectations. While one semester is probably not enough to lead
to structural changes at the university level, placed within a larger, coordinated, long-term and
cross-departmental structure, the Living Lab may help to facilitate long-term and sustainable
impact.

Throughout this report, we have reflected on several limitations that should be considered when
applying our approach to teaching and learning qualitative research methods. Our reflections
suggest that the major challenge seems to be related to engaging students beyond the module
and their assessments. Many students have to balance their studies with a part-time or even full-time
job, which may create some practical challenges that must be considered when organising events
and activities beyond their timetables. This is particularly relevant for expanding the interdiscipli-
narity dimension of the Living Lab project, which is needed to address current societal challenges,
such as climate change (e.g., Schipper et al., 2021). Thus, giving students more spare resources and
time to engage in interdisciplinary learning is crucial. The high engagement of students being paid
to participate in the Living Lab as researchers demonstrated the importance of creating structures
within which students can commit energy and time beyond the minimum requirements of a
module. For students who were extremely engaged the Living Lab allowed them to experience
being part of a whole network, work as research assistants, interact closely with staff members
and even participate in sustainability international internships. If paying students to be research
assistants is not possible, there may be ways of creating opportunities for students to actively
engage with the Living Lab through, for example, work placements and accredited internships.

In a university like ours, where most students are first-generation university students, these
experiences may have transformative potential. The challenges we are now facing as a society
require that universities are able to facilitate such transformative experiences and that psychology
undergraduate courses truly embed psychology literacy in the curriculum. We hope our learning
and teaching approach, ‘Qualitative Research Methods in the Living Lab’, inspires other institu-
tions to use Living Lab projects to facilitate students’ engagement with local challenges.
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